Envision Schools

Project-Based Unit

Title of Project: The Book Project 

	Design Team Members and/or Instructors
	Subject Area 

	Kathleen
	English

	Lindsay
	Performing Arts

	Feroze
	Digital Media 

	
	

	
	

	Student Design Team Members
	Area of Interest/Expertise

	
	

	
	

	
	

	
	


	Grade Level(s)
	9th grade 

	Estimated Timeline:
	8 weeks 



Guidelines: 

· What content knowledge will students acquire?

·  How will students demonstrate understanding and/or apply knowledge? 
· How will students reflect on their learning?
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Project Theme

sharing stories as a way of building community.  

Essential Question

WHO AM I?

· What are the forces that have shaped me? 

· What gifts do I bring? What challenges do I face? 

· What is a community? What communities am I a part of? 

· When do I feel like an insider, and when do I feel like an outsider? What are the implications of this? 

The Project Unit

Project Description

[Describe, in detail, what the students will do and/or produce for the project and the format of the exhibition]

During the first days of school, students are immersed in the writing process as they begin exploring possible topics for personal narratives. As the school year progresses, students begin experimenting with description, leads, tone and revision as they work on their own pieces and support other beginning writers. Students build community and confidence as writers as they share insights from personal experiences and explore the craft of writing in both small and whole class writers’ workshops. On a weekly basis, students have time to conference with the teacher to receive feedback on the progress of their work. Students develop increasing responsibility for the shape of their own writing within these conferences: the students are encouraged to lead the conference when the instructor asks, “How can I help you with this piece of writing?” 

On a weekly basis, students will participate in mini-lessons that focus on such topics as:

· Getting started –- how to choose a personal story?

· Writer’s block—how can we build stamina as writers and get comfortable with pen and paper?

· Leads--how can we interest the reader?

· Description—how to ‘show, not tell’

· Revision—how can we ‘explode a moment’ by taking a photograph of it and other strategies.  

Within the class, all students have an opportunity to share a piece of writing when an “Author’s Chair” is scheduled on a weekly basis. During “Author’s Chair” one student takes the center stage to read aloud a work in progress or a finished piece. This classroom structure heightens the anticipation for all writers because they know that they will have an in-class audience for their works; this also prepares students for “going public” with work at the final exhibition. 

Along with their own personal writing, students read the memoirs of other writers. As a whole class, we read Richard Wright’s Black Boy. Along with discussions of the complex moral questions that arise within this work, we also discuss Wright’s craft as a writer and experiment with language by imitating some of Wright’s words. This allows us to look at variety within sentence structure and the use of sensory language. 

Students receive weekly deadlines for their writing so that they, their teachers, and family members will know whether or not they are on track for producing the final piece. 

Within Digital Media class, students consider and make choices as to how these stories will be portrayed visually to an audience of peers, family members, teachers, and other community members. 

Within Theater class, students work on the skills of presentation that accompany public speaking and performance. 

[How will you accommodate for diverse learners – supporting students and challenging others?]

· We will scaffold the writing project by showing samples of student work and working on whole-class and small group writing of sample narratives so that struggling students will experience the writing in various forms with others before they strike out on their own. 

· We will structure time into class for mini-lessons on generating leads, providing closure, incorporating dialogue, using descriptive language, and revising one’s work. 

· We will carefully scaffold the writers’ workshop structure of peer response and “Author’s Chair” so that all students have an audience and get feedback on their writing in a safe, supportive, and productive environment. 

· We will support the needs of ELL students by encouraging them to work through the writing process in their native language. With the support of the bilingual student aide and the English teacher, the students will produce drafts of their final pieces of writing in both English and their native language.  

Alignment with State Content Standards 
[In the table below, list CA Content Standards and describe which component of your project addresses each]

Subject Area Complete a table for each subject area:  

	Number & Title
	Descriptor

	3.0 Literary Response and Analysis: Students read and respond to historically and culturally significant works of literature that reflect and enhance their studies of history and social science. They conduct in-depth analyses of recurrent patterns and themes. 


	Students will be reading Black Boy by Richard Wright as

they work on the Book Project. We will contextualize the 

text historically by developing background knowledge

of the time period (Jim Crow era in the US). We will also

study memoir as a genre and examine tone, 

style, and purpose within this text. We will discuss the 

many moral questions raised in the text such as: “What 

does it mean to be an outsider in society?”; “What are the 

advantages and disadvantages of being an outsider in 

society?”

	1.0 Writing Strategies: Students write coherent and focused essays that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose. Students progress through the stages of the writing process. 


	Students will explore audience, tone, perspective and 

purpose in writing as we read Wright’s Black Boy and other

works of non-fiction. We will deepen understanding of 

these concepts by having students apply this knowledge 

to the writing of their own personal narratives. All students

will be aware that their first audience is themselves, but that

they will later present this piece of writing to their school

community at the first exhibition. Students will progress

through the various stages of the writing process through

various forms of small group and large group peer 

revision and conferencing with the teacher. 



	1.2 Writing Strategies-- Organization and Focus:

Use precise language, action verbs, sensory details, appropriate modifiers, and the active rather than the passive voice. 
	Through mini-lessons, students will examine the effects of

active vs. passive verbs and will practice revising writing

to incorporate more active verbs. Students will also spend 

time expanding sensory details in their own writing as they 

explore the limitations of evaluative descriptions (‘good’, ‘beautiful’,‘bad’). 

	1.2 Grammar and Mechanics of Writing: Understand sentence construction (eg. parallel structure, subordination, proper placement of modifiers) and proper English usage (eg. consistency of verb tenses)


	In order to enhance style and develop control 

within their own writing, students will study sentence

structure by experimenting with different kinds of

sentences, imitating style within Wright’s writing, and 

correcting poorly constructed sentences 


Expected Student Learning:

	Objectives (Acquisition of content Knowledge)
	Outcomes (Application of Content Knowledge)
	Growth & Reflection

	Students will know…
	Students will be able to…
	Students will…

	
	
	

	
	
	


Leadership Skills

[In the table below, list the 1 or 2 Leadership Skills addressed in the project and describe which component of your project addresses each]

	Leadership Skill
	How it is addressed in your project?

	
	

	
	

	
	


Assessment and Exhibition 

[Describe, in detail, how you will assess the project for acquisition AND application of content and skills and who the audience will be. Include rubrics and other assessment tools that you will use to judge student products and presentations.] 

Reflection

[Describe what strategies/processes you would use to help students reflect on their work and measure their own growth over time.]

Use of a writing portfolio?? 

SCAFFOLDING

[In the table below, break your project down into achievable steps or milestones and describe each. Also include a calendar of benchmarks and activities that support your project. Make sure to keep build in considerations for English Language Learners and Special Education students.]

	Content Knowledge & Skills
	Teaching & Learning Activity
	Benchmark &/or Assessments
	Duration



	
	
	
	

	
	
	September 4th or 5th
Proposal for personal narrative due

(one paragraph)
	

	
	
	September 10th
First “chunk” of personal narrative due. (two paragraphs minimum)
	

	
	
	September 17th 

First rough draft of personal narrative due

(two double spaced pages minimum)
	

	
	
	September 24th
Revisions for sensory detail due—2 revised paragraphs 
	

	
	
	October 1st
Revisions for lead or closing due—2  revised paragraphs.

Response to peer reader—have rough draft ready for your peer reader. 
	

	
	
	October 9th or 10th

Second rough draft due

Letter to peer reader due. 

(One page.) 


	

	
	
	October 15th
FINAL DRAFT due
	


Project Resources

[Include published curricula, texts, supplemental instructional materials, materials, technology, software, people and places that you will use for resources.]

Professional Development

????-PD Focus Areas-????[image: image2.png]



PROJECT OVERVIEW


Students will write a personal narrative about a significant moment, experience from his/her own life. The final pieces of writing will be compiled in a digital book which will be presented at the first exhibition. students will spend time generating ideas for stories, creating leads, writing with description, organizing ideas, experimenting with perspective, style, and genre and finally, revising their narratives. They will perform a reading of narratives at the first exhibition of the school year. 











Relevance to student population:


Students gain confidence as writers when they write about the stories they know best and care most about: those from their own lives. 








